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Abstract 

Occupational therapy has produced knowledge and practices about/in schools 
from different perspectives, and one of them focuses on social problems 
represented in the current scenario in Brazil by METUIA/UFSCar. This research 
aimed to gather and analyze the bibliographic production of this group in the 
public school, taking the bibliographical productions raised on the 
METUIA/UFSCar online page and in the curriculum of its coordinators in the 
Plataforma Lattes/CNPq as a data source. They reunited and presented 
45 productions: three research reports, two doctoral theses, six master's 
dissertations, nine scientific initiation reports, eight book chapters and 17 papers. 
The analysis and discussion of the material were made considering three thematic 
categories: youth in focus, evidencing the centrality of the public school to 
METUIA/UFSCar, given its proposal to work with the youth of popular groups; 
public school as social equipment, unveiling an understanding of public school as 
an equipment that composes the network of attention and support to children 
and youth; and action proposals of social occupational therapy in public schools, 
bringing theoretical and methodological approaches for therapeutic-occupational 
actions with poor young people inside and outside schools. We concluded that 
this set of productions points out important demands related to social problems 
to be worked by occupational therapists in their practices, beyond those already 
traditionally placed in the scope of disabilities cared by Special Education, 
problematizing its contribution to the Basic Education in Brazil that persists with 
marked social inequality in the XXI century. 

Keywords: Occupational Therapy, Schools, Education, Special Education, Youth. 

 
1This text takes the doctoral research “Intertwining points - from the outside in, from the inside out: action and formation of 
social occupational therapy in the public school” as reference, developed in the Postgraduate Program in Occupational 
Therapy of the Federal University of São Carlos. 
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Resumo 

A terapia ocupacional tem produzido conhecimento e práticas sobre/nas escolas 
sob diferentes perspectivas, sendo uma delas voltada para os problemas sociais, 
representada, no cenário atual, pelo METUIA/UFSCar. A pesquisa que aqui se 
apresenta objetivou reunir e analisar as produções bibliográficas desse grupo em 
relação à escola pública, tomando-se como fonte de dados produções 
bibliográficas levantadas na página online do METUIA/UFSCar e no currículo de 
suas coordenadoras na Plataforma Lattes/CNPq. Foram reunidas e apresentadas 
45 produções, sendo três relatórios de pesquisa, duas teses de doutorado, seis 
dissertações de mestrado, nove relatórios de iniciação científica, oito capítulos de 
livros e 17 textos em periódicos. A análise e discussão do material foram feitas 
considerando-se três categorias temáticas: juventude em foco, evidenciando a 
centralidade da escola pública para o METUIA/UFSCar, dada sua proposta de 
trabalho com a juventude de grupos populares; escola pública como equipamento 
social, desvelando um entendimento de escola pública como um equipamento que 
compõe a rede de atenção e suporte à infância e juventude; e propostas de atuação 
da terapia ocupacional social na escola pública, trazendo abordagens teórico-
metodológicas para ações terapêutico-ocupacionais com jovens pobres, dentro e 
fora das escolas. Conclui-se que esse conjunto de produções aponta demandas 
importantes relacionadas a problemáticas sociais a serem lidadas por terapeutas 
ocupacionais em suas práticas, além daquelas já tradicionalmente colocadas no 
âmbito das deficiências tratadas pela Educação Especial, problematizando sua 
contribuição em torno da Educação Básica no Brasil e da marca da desigualdade 
social que esta carrega e que perdura ainda no Século XXI. 

Palavras-chave: Terapia Ocupacional, Escola, Educação, Educação Especial, 
Juventude. 

1 Introduction 

Educational inequality in Brazil is still one of the major problems in the country. 
According to data released by IBGE collected in the latest National Household Sample 
Survey (PNAD), 51% of the population over 25 completed only elementary school in 
2016, and there are still 11.8 million illiterates (Instituto Brasileiro de Geografia e 
Estatística, 2016). 

Despite the relatively high enrollment in preschool and elementary school, 99.2% 
of children and adolescents between six and 14 years old - this ratio decreases in high 
school - 87.9% of adolescents and young people between 15 and 17 years old are 
enrolled at this level (Instituto Brasileiro de Geografia e Estatística, 2016). The data 
also reveal a high rate of age/grade distortion, as 32.8% of 18-24 years old students 
were enrolled in basic education by the time they should have completed it. On the 
other hand, public schools are important: 73.5% of enrollments were in this type of 
institution (Instituto Brasileiro de Geografia e Estatística, 2016). 

These data show a very serious picture about the Basic Education, summarized by 
Demerval Saviani when stating that, in Brazil, we entered the 21st century without 
having accomplished the task that we should have accomplished even in the 19th 
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century, in contrast to many other countries also from Latin America, to eradicate 
illiteracy and universalize the education (Saviani, 2004). Although the educational 
policies of the last decades have focused on the access to schools, it has been little to 
transform this picture, remaining two other major problems: the permanence and the 
effective learning (Ferreira Junior & Bittar, 2006). 

Bittar & Bittar (2012) point out that Brazilian democracy will remain lacking in 
social content until we realize the challenge of a quality public basic education that 
offers everyone the same opportunities since that learning and critical education are 
fundamental for the participation in national life. 

Special Education more recently guided by the perspective of Inclusive Education 
has also be added to this debate, however, it has historically been discussed separately 
from regular Basic Education (Mendes, 2010). 

The education of people with any disability, conventionally called as Special 
Education, was marked by the tendency to occur together with the regular education 
system. Over the time, this process has been directly linked to both changes in the 
understanding of the disabilities and the broadening educational opportunities for the 
general population, from segregation in institutions not always specialized to the 
pursuit of integration into common schools, in special rooms in the beginning and, in 
this century, by influences from international documents and movements, the debate 
about inclusion, in common rooms in the regular education system (Mendes, 2010). 

Although the school census data in 2017 indicated a substantial increase in 
enrollment of students with disabilities, global developmental disabilities, or high skills 
in basic education, there is a reasonable amount of enrollment in special classrooms, 
particularly in early childhood education. Also, the same research (Brasil, 2018) 
showed that most of the public and private schools do not have an adequate physical 
environment to receive this student. 

Thus, statistical data indicated that the struggle for access, permanence, quality in 
the teaching and learning process and democratization in/of the school involves both 
students who are and are not the target audience of Special Education, and Mendes 
(2010) adds that the challenge is to build a quality school for all and, at the same time, 
to ensure that the reception of specificities is guaranteed. 

The National Education Plan (PNE) 2 of 2014 prepared proposals presenting 
planning and objectives to be achieved within the scope of all Brazilian education by 
2024. Some of the main goals were those aimed at the universalization and guarantee 
of the right of quality Basic Education, the reduction of inequalities and appreciation 
of diversity within schools and also the appreciation of education professionals (Brasil, 
2014). 

Traditionally, in the occupational therapy and these historical processes, the 
relationship of the profession with the field of education has mainly accompanied the 
debates around Special Education and Inclusive Education, but other demands have 
also been guided in the area of basic education. 

 
2The PNE was foreseen by the current Law of Guidelines and Bases of the National Education, with ten-year periodicity 
(Brasil, 1996). In 2009, with the Constitutional Amendment 59, the PNE became a constitutional requirement, being a 
reference for multiannual plans of states and municipalities and an articulator of the National Education System (Brasil, 2014). 
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Initially, with an activity strongly focused on rehabilitation, occupational therapists 
inserted have professionally in institutions specializing in Special Education, 
configured as important workspaces (Bartalotti & De Carlo, 2001). However, with 
the development of the area, other perspectives and spaces were expanding for the 
performance such as the proposed changes for the education of people with 
disabilities, for example, calling the professionals to propose actions towards an 
Inclusive Education (Rocha, 2007) and the perception of social problems that 
demanded specific intervention models. 

Currently, the therapeutic-occupational care parameters of 2012 defined by the 
Federal Council of Physical Therapy and Occupational Therapy (COFFITO), among 
the various modalities, establish professional performance in both education and social 
contexts in the fields of regular education, of the Special Education and the formal 
and non-formal educational services, programs and projects, encompassing actions 
aimed at reducing educational inequalities, including people with disabilities in the 
regular education system, specialized care in Special Education, environmental and 
material adaptations, and favoring teaching-learning processes, job training and 
promotion of citizenship and social participation (Conselho Federal de Fisioterapia e 
Terapia Ocupacional, 2012). 

In a research about the scientific production of occupational therapy in the area of 
education, Calheiros et al. (2016) carried out the survey and analysis of 34 articles 
published between 2003 and 2013 in national journals of occupational therapy, 
concluding that the production of occupational therapy knowledge around education 
has been based on two main perspectives: one anchored in Inclusive Education and 
another focused on social problems arising from social vulnerability situations (Castel, 
1999). 

Within this second perspective, a proposal of work directed to the Basic Education 
and the public schools highlighted, in the regular education system, with emphasis on 
the High School and the Cycle II of the Elementary School, in which the concern is 
with the guarantee the right to education, with access, permanence and quality, and 
with the exercise of citizenship of poor3 and/or popular adolescents and young people. 
This work has been mainly produced by the Metuia Project UFSCar Nucleus4, based 
on the theoretical foundations of social occupational therapy. 

Also in research on the interface of occupational therapy with education, Pereira 
(2018) sought to understand, through a survey, the systematization and the analysis of 
national and foreign articles, the propositions of occupational therapy in/for school, 
identifying in the productions Brazilian, four axes: a) social inclusion, school 
inclusion, the child with disabilities and the dialogue with occupational therapy; 

 
3According to Sposito & Corrochano (2005, p. 146), “[…] the designation used - poor young people - is intentional, since it is 
not intended to accept some adjectives that are being adopted, such as 'excluded, vulnerable, at risk or miserable'". 
4The Project Metuia refers to the group of teaching, research and extension in social occupational therapy formed by different 
universities and created in 1998 by professors of UFSCar, University of São Paulo (USP) and Pontifical Catholic University of 
Campinas (PUC- Campinas). Currently, the nuclei of UFSCar, USP-São Paulo, the Federal University of São Paulo 
(UNIFESP), the Federal University of Espírito Santo (UFES), the University of Brasília (UnB) and the Federal University are 
active. da Paraíba (UFPB) and the State University of Health Sciences of Alagoas (UNCISAL). The term METUIA/UFSCar 
refers to both the core of the UFSCar Metuia Project and its METUIA Extension Program - Social Occupational Therapy and 
the METUIA Laboratory of the Occupational Therapy Department and the UFSCar Postgraduate Program in Occupational 
Therapy. 
 



Social occupational therapy in public school: an analysis of the bibliographic production of METUIA/UFSCar  

Cadernos Brasileiros de Terapia Ocupacional, 28(1), 207-226, 2020 211 

b) resources and devices for the practice of occupational therapy at the school; c) Early 
Childhood Education and its interface with occupational therapy; and d) childhood, 
adolescence and youth in socially vulnerable situations, public school, and 
occupational therapy. 

In general, the author highlights proposals in the first three axes aimed at the 
school inclusion of children with disabilities and actions with children and young 
people inserted in socially vulnerable zones in the last axes, regarding the processes of 
integration in capitalist society (Castel, 1999), taking the public school as a strategic 
social equipment for interventions with this people. As indicated by Calheiros et al. 
(2016), in the study by Pereira (2018), we highlight the productions of 
METUIA/UFSCar in this last axis. 

The Metuia Project was created in 1998 by professors in the occupational therapy 
area of three Brazilian universities: the Federal University of São Carlos, University of São 
Paulo and Catholic Pontifical of Campinas. It is characterized as an inter-institutional 
group of studies, training and actions for the citizenship of groups in processes of 
rupture of social support networks (Barros et al., 2002), aimed at the development of 
projects in the scope of teaching, research and university extension in social 
occupational therapy and its interconnection with different sectors (Lopes & 
Malfitano, 2016). 

Lopes (2016) argued that acting in the social field should be guided by the struggle 
and the guarantee of two key concepts: the citizenship and social rights, understanding 
full citizenship, based on the formulations of Marshall (1967), as the guarantee of 
exercise of its three components: civil rights, political rights, and social rights. Taking 
the social issue that configures a capitalist society, the author points out that the 
struggle for the expansion of “work” access to the public fund, through social public 
policies that enable the achievement of social rights is fundamental because they are 
not, a priori, secured in this society. 

Since its creation, one of the focus of METUIA/UFSCar's work is the social 
policies aimed at adolescence and youth, addressing issues of adolescence and youth 
coming from urban popular groups, producing reflections, research and training 
actions through therapeutic-occupational interventions by the university extension. 
In these works, educational policies and the public school are highlighted due to their 
centrality for these people (Lopes, 2013). 

In this sense and as pointed out by Calheiros et al. (2016), such proposals start 
from a different assumption from the others, considering that the demands emerged 
from the socioeconomic conditions of this population and not from their special 
educational needs. 

Doctoral research has been undertaken to better understand what has been 
produced by METUIA/UFSCar for the public school which aims to answer this 
question. In the clipping presented here, the objective was to gather and analyze the 
bibliographic productions of this group for the public school, taking them as a source 
of documentary data. 
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2 Procedures 

This text comes from documentary research (Cellard, 2008) whose source was the 
bibliographic material produced by METUIA/UFSCar in the public school, between 
2006 and 2016. 

These sources were searched on the METUIA/UFSCar online homepage 
(Universidade Federal de São Carlos, 2017) and in the curriculum vitae of its 
coordinators at the Lattes/CNPq Platform. In the first exploratory stage by reading the 
titles, we raised the productions that could fit the objectives of the research, and if 
there is any doubt in this stage, the production was included in the next stage. 
We asked coordinators via e-mail to send us documents that were not in the public 
domain, such as research reports and scientific initiation, to be submitted, together 
with those available online, for pre-analysis. 

Based on the reading of the keywords and abstracts, we included the works with 
school and related terms in the title, in the keywords or with an explicit articulation 
with the school in their abstracts, and also papers produced by occupational therapists 
and/or occupational therapy. We opted for a broader and diversified composition of 
the types of bibliographic production in a strategy that sought to add more elements 
to the scope of research interests. 

We gathered forty-five productions: three research reports, two doctoral theses, six 
master's dissertations, nine scientific initiation reports, eight book chapters, and 
17 articles5, as shown in Table 1 below: 

Table 1. METUIA/UFSCar bibliographic productions about the public school between 2006 and 
2016. 

Title Author/Authors Nature/Academic Level Year 

Problemas e perspectivas 
escolares no cotidiano dos 

meninos e meninas 
trabalhadores da UFSCar. 

Diana Basei Garcia. 
Orientadora: Roseli Esquerdo 

Lopes 

Scientific Initiation 
Report  

2006 

Terapia Ocupacional Social e a 
Infância e a Juventude Pobres: 

Experiências do Núcleo 
UFSCar do Projeto METUIA. 

Roseli Esquerdo Lopes; Ana 
Paula Serrata Malfitano; Carla 
Regina Silva; Patrícia Leme de 
Oliveira Borba; Beatriz Akemi 
Takeiti; Diana Basei Garcia; 

Paula Giovana Furlan 

Experience Report  2006 

Políticas Públicas, Educação, 
Juventude e Violência da 

Escola: quais as dinâmicas entre 
os atores envolvidos? 

Carla Regina Silva. 
Orientadora: Roseli Esquerdo 

Lopes 
Master's dissertation  2007 

Adolescentes e Jovens em 
Escolas Públicas de Ensino 
Médio na Cidade de São 

Carlos: perfil sócio-econômico 

Beatriz Rocha Moura. 
Orientadora: Roseli Esquerdo 

Lopes 

Scientific Initiation 
Report  2007 

 
5Although texts in journals and book chapters represent a significant number in this set of productions, they were not 
together through a literature review and here they are constituted as documentary sources.  
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Title Author/Authors Nature/Academic Level Year 
e estudo exploratório de sua 

avaliação acerca da violência na 
escola. 

Adolescentes em Programas de 
Medidas Sócio-Educativas em 

Meio Aberto e a Escola na 
Cidade de São Carlos. 

Sara Caram Sfair. Orientadora: 
Roseli Esquerdo Lopes 

Scientific Initiation 
Report  2007 

Adolescentes e Jovens – A Vida 
numa Sociedade de Risco. Roseli Esquerdo Lopes Research Report  2007 

O campo da educação e 
demandas para a terapia 
ocupacional no Brasil. 

Roseli Esquerdo Lopes; Carla 
Regina Silva Assay  2007 

Juventude pobre, violência e 
cidadania. 

Roseli Esquerdo Lopes; Rubens 
de Camargo Ferreira Adorno; 
Ana Paula Serrata Malfitano; 
Beatriz Akemi Takeiti; Carla 

Regina Silva; Patrícia Leme de 
Oliveira Borba 

Article 2008 

Sala de leitura e escrita com 
jovens e adultos em uma escola 
pública de periferia urbana na 

cidade de São Carlos (SP). 

Débora Monteiro do Amaral; 
Carla Regina Silva; Roseli 

Esquerdo Lopes 

Book 
Chapter/Experience 
Report – In: Araújo 

Filho, Targino; 
Thiollent, Michel Jean-

Marie. (Org.). 
Methodology for Extension 
Projects: Presentation and 

Discussion. 

2008 

Fomento de Metodologias 
Participativas com a Juventude: 

apontamentos sobre 
experiências de intervenção na 

busca da articulação entre 
extensão, ensino e pesquisa. 

Roseli Esquerdo Lopes; Ana 
Paula Serrata Malfitano; Carla 
Regina Silva; Patrícia Leme de 
Oliveira Borba; Beatriz Akemi 

Takeiti 

Book 
Chapter/Experience 

Report  
2008 

(Re)Pensando o cotidiano na 
Escola de Tempo Integral - a 

experiência de uma Escola 
Estadual na periferia da cidade 

de São Carlos (SP). 

Brena Talita Cuel. Orientadora: 
Roseli Esquerdo Lopes 

Scientific Initiation 
Reports  

2008 
and 

2009 

Violência, Escola e Jovens de 
Grupos Populares Urbanos: o 
caso de estudantes de Ensino 

Médio de São Carlos/SP. 

Roseli Esquerdo Lopes; Carla 
Regina Silva; Beatriz Rocha 

Moura; Jorge Oishi 
Article  2009 

Expressão livre dos jovens por 
meio do fanzine: recurso para a 

terapia ocupacional social. 

Gustavo Artur Monzeli. 
Orientadora: Roseli Esquerdo 

Lopes 

Scientific Initiation 
Report  2010 

Oficinas de Atividades como 
Processos Educativos e 

Instrumento para o 
Fortalecimento de Jovens em 

Natalia Keller de Almeida 
Trajber. Orientadora: Roseli 

Esquerdo Lopes 
Master's Dissertation  2010 
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Title Author/Authors Nature/Academic Level Year 
Vulnerabilidade Social. 
Escola, adolescência e 
juventude em grupos 

populares: cidadania, direitos e 
políticas públicas 

Roseli Esquerdo Lopes et al. Research Report 2010 

Problemas e Perspectivas 
Escolares e de Trabalho no 
Cotidiano dos Meninos e 
Meninas Trabalhadores da 

UFSCar. 

Roseli Esquerdo Lopes; Diana 
Basei Garcia 

Article 2010 

Educação profissional, pesquisa 
e aprendizagem no território: 
notas sobre a experiência de 

formação de terapeutas 
ocupacionais. 

Roseli Esquerdo Lopes; Ana 
Paula Serrata Malfitano; Carla 
Regina Silva; Patrícia Leme de 
Oliveira Borba; Michelle Selma 

Hahn 

Experience report 2010 

Reconstruindo Trajetórias de 
Jovens no Jardim Gonzaga: da 

prática do ato infracional às 
relações dentro da instituição 

escolar. 

Beatriz Prado Pereira. 
Orientadora: Roseli Esquerdo 

Lopes 

Scientific Initiation 
Report  2011 

Percursos juvenis e trajetórias 
escolares: vidas que se tecem 

nas periferias das cidades. 

Carla Regina Silva. 
Orientadora: Roseli Esquerdo 

Lopes 
Ph.D. Thesis  2011 

Oficinas de Atividades com 
Jovens da Escola Pública: 
Tecnologias Sociais entre 

Educação e Terapia 
Ocupacional. 

Roseli Esquerdo Lopes; Patrícia 
Leme de Oliveira Borba; 

Natalia Keller de Almeida 
Trajber; Carla Regina Silva; 

Brena Talita Cuel 

Experience report 2011 

Acompanhamento Individual e 
Articulação de Recursos em 
Terapia Ocupacional Social: 

Compartilhando uma 
Experiência. 

Roseli Esquerdo Lopes; Patrícia 
Leme de Oliveira Borba; Mayra 

Cappelaro 
Experience report 2011 

Escola Pública em Foco: 
Incidência, Discursos e 

Dilemas na Relação com o 
Adolescente em Conflito com a 

Lei. 

Franciele Dariolli. Orientadora: 
Roseli Esquerdo Lopes 

Scientific Initiation 
Report 2012 

Educação Sexual para 
Adolescentes e Jovens: o que 

preveem os documentos 
públicos nos níveis federal e 

estadual em São Paulo. 

Sara Caram Sfair. Orientadora: 
Marisa Bittar, Coorientadora: 

Roseli Esquerdo Lopes 
Master's dissertation 2012 

Juventude marcada: relações 
entre ato infracional e a escola 
pública em São Carlos – SP. 

Patrícia Leme de Oliveira 
Borba. Orientadora: Roseli 

Esquerdo Lopes 
Ph.D. Thesis 2012 
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Title Author/Authors Nature/Academic Level Year 
Adolescentes em medidas 

socioeducativas em meio aberto 
e a escola. 

Roseli Esquerdo Lopes; Sara 
Caram Sfair; Marisa Bittar Article 2012 

Adolescentes e Jovens em 
Escolas Públicas de Ensino 

Médio em São Carlos/SP: Perfil 
Socioeconômico e a Questão da 

Violência. 

Roseli Esquerdo Lopes; Carla 
Regina Silva; Beatriz Rocha 

Moura; Jorge Oishi 
Book chapter 2012 

Trajetórias Juvenis: do 
cumprimento da medida 

socioeducativa em meio aberto 
às relações com a instituição 

escolar. 

Renata Cacioli Jaime 
Rodrigues. Orientadora: Roseli 

Esquerdo Lopes 

Scientific Initiation 
Report 2013 

Em casa, na pista ou na escola é 
tanto babado: espaços de 
sociabilidade de jovens 

travestis. 

Gustavo Artur Monzeli. 
Orientadora: Roseli Esquerdo 

Lopes 
Master's dissertation 2013 

Expressão livre de jovens por 
meio do Fanzine: recurso para a 

terapia ocupacional social. 

Roseli Esquerdo Lopes; Patrícia 
Leme de Oliveira Borba; 
Gustavo Arthur Monzeli 

Article 2013 

Conflito, Diálogo e 
Permanência: o Professor 

Mediador, o Adolescente que 
Cometeu Ato Infracional e a 

Escola. 

Maria Fernanda Jorge Rocha. 
Orientadora: Marisa Bittar, 

Coorientadora: Roseli Esquerdo 
Lopes 

Master's dissertation 2014 

Por que ir à escola? O que 
dizem os jovens do Ensino 

Médio. 

Beatriz Prado Pereira. 
Orientadora: Roseli Esquerdo 

Lopes 
Master's dissertation 2014 

Social occupational therapy: 
conversations about a Brazilian 

experience. 

Ana Paula Serrata Malfitano; 
Roseli Esquerdo Lopes; Lilian 

Magalhães; Elizabeth Townsend 
Article 2014 

Recursos e tecnologias em 
terapia ocupacional social: 
ações com jovens pobres na 

cidade. 

Roseli Esquerdo Lopes; Ana 
Paula Serrata Malfitano; Carla 
Regina Silva; Patrícia Leme de 

Oliveira Borba 

Experience report  2014 

Escola, Juventude e Cidadania: 
Relação entre a Escola e o Ato 
Infracional em São Carlos (SP) 

Roseli Esquerdo Lopes et al. Research Report 2015 

Trajetórias escolares de 
adolescentes em conflito com a 

lei: subsídios para repensar 
políticas educacionais. 

Patrícia Leme de Oliveira 
Borba; Roseli Esquerdo Lopes; 
Ana Paula Serrata Malfitano 

Article  2015 

Historia, conceptos y 
propuestas en la terapia 

ocupacional social de Brasil. 

Roseli Esquerdo Lopes; Ana 
Paula Serrata Malfitano; Carla 
Regina Silva; Patrícia Leme de 

Oliveira Borba 

Article  2015 

Educação sexual para 
adolescentes e jovens: 

Sara Caram Sfair, Marisa Bittar, 
Roseli Esquerdo Lopes Article  2015 
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Title Author/Authors Nature/Academic Level Year 
mapeando proposições oficiais. 

METUIA/UFSCar na escola: 
10 anos de atividades 

Karen Garcia de Godoy. 
Orientadora: Roseli Esquerdo 

Lopes 

Scientific Initiation 
Report  2016 

Por que ir à Escola? Os sentidos 
atribuídos pelos jovens do 

ensino médio. 

Beatriz Prado Pereira; Roseli 
Esquerdo Lopes Article 2016 

O Professor Mediador Escolar e 
Comunitário: uma prática em 

construção. 

Maria Fernanda Jorge Rocha, 
Marisa Bittar, Roseli Esquerdo 

Lopes 
Article  2016 

A escola pública como temática 
para a terapia ocupacional 

social 

Lívia Celegati Pan; Marina 
Jorge da Silva 

Book Chapter/Experience 
Report 2016 

Juventude e educação: a 
trajetória constituída pelo não 

lugar 
Carla Regina Silva 

Book 
Chapter/Experience 

Report  
2016 

Em “Caravana” rumo à 
promoção de direitos: 

divulgando e dialogando sobre 
o Estatuto da Criança e 

Adolescente (ECA) nas escolas 

Letícia Brandão de Souza; Aline 
Cristina de Morais 

Book 
Chapter/Experience 

Report  
2016 

Traçados de vida e as marcas do 
sistema socioeducativo 

Patrícia Leme de Oliveira 
Borba, Beatriz Prado Pereira 

Book 
Chapter/Experience 

Report 
2016 

Jóvenes pobres em la ciudad: 
contribuciones de la terapia 

ocupacional social 

Roseli Esquerdo Lopes; Ana 
Paula Serrata Malfitano; Carla 
Regina Silva; Patrícia Leme de 

Oliveira Borba 

Book 
Chapter/Experience 

Report  
2016 

Finally, all papers were read in full and analyzed according to references from 
socio-historical foundations of education, in general, and in Brazil, youth sociology 
and social occupational therapy, applied to the themes addressed, to the understanding 
of public school and the possibilities of the intervention of social occupational therapy 
in this area. This process resulted in the grouping of these data into three thematic 
sets, presented and discussed below: youth in focus, the public school as social equipment 
and action proposals of social occupational therapy in public schools. 

3 Youth in Focus 

METUIA/UFSCar's work around the public school aimed at the proposal to deal 
with the production of knowledge that contributes to problems experienced by an 
important layer of the Brazilian population: poor adolescents and young people 
(Lopes, 2013). 

This beginning is marked by the development of a first larger research project by 
the METUIA Laboratory team of UFSCar: “School, adolescence, and youth in 
popular groups: citizenship, rights and public policies”, initially presented to the 
Graduate Program in Education from UFSCar, between 2004 and 2010, which 
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involved the works of Garcia (2006), Silva (2007), Moura (2007), Sfair (2007) and 
Cuel (2009). 

These works deal with the theme of violence and problematize the idea rooted in 
the Brazilian society of the poor youth as the one who commits violence, discussing 
the violence and violations of rights suffered by these young people since childhood, 
besides other implications, favor school dropout. 

Together and in conjunction with these research projects, university extension 
projects were carried out6, promoting interventions in social occupational therapy with 
young people from urban popular groups inside and outside the public school, which 
enabled both the research under construction and the professional training of 
undergraduate students in this subarea in the city of São Carlos - SP. 

In this process of building extension proposals, especially those supported by the 
University Extension Support Program (PROEXT) of the Ministry of Education's 
Secretariat of Higher Education, the conditions for carrying out these activities are 
favored, including the possibility of hiring professionals and payment of scholarships 
for undergraduate students, which, combined with research actions, led to the 
consolidation of knowledge production and vocational training in social occupational 
therapy, focusing on poor youth (Lopes, 2013). 

Although the METUIA Project has existed since 1998, the occupational-therapeutic 
interventions of the UFSCar Nucleus took place in São Paulo-SP and Campinas-SP 
until 2005, when they were also performed in the city of São Carlos-SP. putting the 
relationship between youth, school and social occupational therapy at the center of 
METUIA/UFSCar’s interests, since it did not stand as an intervention locus, even 
though the school permeated the discussions of previous productions, especially when 
it came to childhood and youth (Lopes et al., 2001, 2002; Malfitano & Lopes, 2004). 

Between 2010 and 2015, another thematic research project was developed: 
“School, youth and citizenship: the relationship between the public school and the 
offense in São Carlos (SP)”, with some subprojects of research by Pereira (2011), 
Borba (2012), Dariolli (2012), Rodrigues (2013) and Rocha (2014). 

Such works are also related to the issue of violence, but specifically addressed the 
relationship of young people and adolescents who committed an infraction, both 
seeking to learn their relationships with the school and the strategies that school 
subjects use to deal with this people, understanding that their stay in school is not a 
priori guaranteed. 

Other topics approached, but not so much in other researches, in which the 
potential use of resources and specific methodologies in actions with young people 
(Monzeli, 2010; Trajber, 2010), the impacts of educational policies on the individual 
trajectories of some young people (Silva, 2011), policies focused on youth sex 
education (Sfair, 2012), the relationship of transvestite youth with school (Monzeli, 
2013) and the motivations that young people in high school build to stay in school 
(Pereira, 2014). 

 
6In 2001, the Extension Program “METUIA - Social Occupational Therapy” was created at UFSCar, under the coordination 
of Professor Roseli Esquerdo Lopes. Between 2005 and 2017, 20 extension projects were carried out in the city of São Carlos 
(SP) with actions aimed at adolescents and young people from urban popular groups, of which 11 were directly linked to the 
public school. 
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Part of the results of these research papers was published in articles in journals from 
different areas, revealing a dialogue with both occupational therapy (Lopes & Garcia, 
2010; Lopes et al., 2012; Malfitano et al., 2014) as with others, as public health 
(Lopes et al., 2008, 2013; Sfair et al., 2015) and with education (Lopes et al., 2009; 
Borba et al., 2015; Pereira & Lopes, 2016; Rocha et al., 2016). 

In the outlining of this construction, the figure of Professor Roseli Esquerdo Lopes 
stands out, especially for her connection with the UFSCar Graduate Program in 
Education, which allowed the masters and doctorate training of occupational 
therapists (Silva, 2007, 2011; Borba, 2012), with studies that discussed issues related 
to public school and youth, permeated by occupational therapy, at a time that until 
then, there was no specific postgraduate course in the area of occupational therapy. 

With the creation of the UFSCar Postgraduate Program in Occupational Therapy 
(PPGTO/UFSCar), most postgraduate work is now linked to this program, presenting 
a greater correlation exercise with occupational therapy. Until then, the main 
articulations for the occupational therapy were regarding the use of social occupational 
therapy work methodologies for data collection and/or construction and increment of 
research processes. With the PPGTO/UFSCar, it was possible to focus more heavily 
on the issues of poor youth, including their relations with the public school, within 
the area of occupational therapy. 

4 Public School as Social Equipment 

In the theoretical understandings, all these works are based on a socio-historical 
perspective, taking certain concepts around the state, capitalist society and the role of 
public policies, particularly the social ones. In this sense, we discuss the rights to be 
guaranteed by such policies for full citizenship, focusing on childhood and youth 
(Lopes, 2016). 

Robert Castel is a prominent reference used in all works to understand the 
processes of (non) social insertion, which generate situations of vulnerability, 
supporting the proposition of actions in social occupational therapy aimed at 
strengthening social support networks, as in several experience reports (Lopes et al., 
2006, 2008, 2010, 2011a, 2011b, 2014). 

Following this theoretical reasoning, the works revealed an understanding of the 
public school as social equipment that makes up a network of care services for children 
and youth. As such, the school should work together with the other services for its 
target population. Therefore, the idea of a school that would not only have the role of 
“guaranteeing the learning of curricular contents but also of care, guaranteeing the 
social rights of its students” is under debate. This leads to a large discussion of the field 
of education, for which there is no consensus, about what is the social function of the 
public school (Bueno, 2001). 

While on the one hand, the educational indices indicated that we have not been 
able to achieve minimum standards of quality in terms of learning, on the other hand, 
the process of historical construction of the school in Brazil designed a public school 
model aimed at the popular classes (Buffa, 2012), which, in general, live precarious 
conditions of access to social goods, hindering the care processes, whether educational 
or social assistance. 
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Obviously, it is not about charging one more role of a school that is already so 
charged by society but to reflect and debate what kind of support the school can offer 
for children and young people, together with the other services and equipment that 
make up this network. 

Given the complexity of the demands around poor childhood and youth and the 
levels of vulnerability and violations to which they are subjected, it is necessary to 
think of a care network, which involves the public school, but not only that articulates 
it to guarantee, in fact, the rights of these individuals (Malfitano, 2009). 

According to Marshall (1967), citizenship is only full when all its components are 
guaranteed: civil citizenship, political citizenship, and social citizenship. Social 
citizenship means the rights and duties related to it, depending on the efforts of the 
society in general to compose a public fund (duties) for social policies to make it 
effective for all (rights) (Lopes, 2016). In Brazil, we consider health, education and 
social assistance as basic social rights, and their articulation and/or integration policies 
are provided in these sectors so that they complement each other in the achievement 
of educational and social-care “right/care” of the citizen. Therefore, we need 
professionals who assimilate the dimension and importance of a work that turns to the 
articulation of services and actions of different sectors. 

Although the productions analyzed here do not make a direct reference to Inclusive 
Education, the proposed actions are in line with this perspective as they defend a 
single school that embraces all diversity, as advocated by World Declaration on 
Education for All (1990) and the Salamanca Declaration (1994). 

However, despite this correlation, such proposals, as presented in Lopes et al. 
(2006, 2008, 2010, 2011a, 2011b, 2014), go beyond the scope of Inclusive Education 
because they understand that access and permanence in school is “only” one of the 
demands of this population and one of the elements for the exercise of their 
citizenship and social participation. These are the objectives of occupational therapy, 
so it is necessary to propose an intervention that also turns out of school. 

In the midst of this discussion, we should emphasize that many international 
documents that point to or even induce the adoption of inclusive measures, as Mendes 
(2010) indicates, were formulated by countries that already have a system of Basic 
Education, public and effective and with quality, unlike countries like Brazil. 

5 Action Proposals of Social Occupational Therapy in Public Schools 

The set of this production explains the processes of exclusion experienced by young 
people in public schools and reveals demands that need to be addressed, proposing 
ways to deal with such issues based on social occupational therapy. These proposals are 
brought in the publications of experience reports: Lopes et al. (2006, 2008, 2010, 
2011a, 2011b, 2014, 2016), Amaral et al. (2008), Pan & Silva (2016), Silva (2016), 
Souza & Morais (2016) and Borba & Pereira (2016), highlighting the possibilities of 
contribution of social occupational therapy with/in the public school, as well as allow 
reflection and theorizing about what is done. 

In this sense, we highlight the works of Lopes et al. (2011b, 2014, 2015, 2016), 
who theoretically elaborate some intervention methodologies of social occupational 
therapy: Individual/Singular Territorial Monitoring, Workshops of Activities, 
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Dynamics and Projects, Articulation of the Attention Network and Dynamization of 
Resources, proposing that they constitute as replicable social technologies. 

Based on an understanding of public school as social equipment and the use of 
these methodologies, there are interventions carried out both inside and outside the 
school. Although there is no research that focuses on its results, the productions allow 
us some inferences. 

The propositions, as far as the objectives are concerned, turn to two areas: one for 
the school as an institution and another for the students. This exemplifies the 
speeches, especially in the texts of Lopes et al. (2008, 2011a, 2014), Pan & Silva 
(2016) and Borba & Pereira (2016) for the pursuit of strengthening the school 
institution, resignification of the schooling process and expansion of the ways of 
conceiving the educational action. 

However, the reports showed actions with young people in the school, usually in 
classrooms, at break time, addressing issues concerning the youth universe, such as civil, 
political and social rights, sexuality, violence, legal drugs and some partnerships and 
work with teachers and school management such as Sociology, for example, and 
Collective Pedagogical Working Time (CPWT) interventions, as well as the continuity 
and extension of these interventions with young people out of school through individual 
and territorial monitoring. Thus, the set of these productions reveals that although there 
are proposals for the school as an institution, what is generally achieved is its students as 
they are impeded to perform actions with teachers and managers, as mentioned by Sfair 
(2007), Cuel (2009), Borba & Pereira (2016), Silva (2016) and Souza & Morais (2016). 
Although the proposed interventions are group and collective, the most tangible results 
are perceived in those young people who approach and bond with the team 
professionals, bringing reports about their participation in the activities, as shown in 
Garcia (2006), Sfair (2007), Amaral et al. (2008), Cuel (2009), or demands that unfold 
in individual monitoring, as in Lopes et al. (2011b). 

These data provide indicators about the limits and strengths of university extension 
projects for professional intervention. On the one hand, to achieve more effective 
proposals within the school institution a broader and more integrated joint work with 
the whole school team is necessary, not only with young people but at the same time, 
policies and/or educational programs favoring the democratic management of the 
public school and collective work, including with families and the community 
(Dourado, 2007). On the other hand, the non-institutionality of the professional 
bond allowed by extension gives greater flexibility in the work proposal, which 
enhances individual monitoring, as it requires the availability of the coach to be 
together in different contexts of young people's lives, as indicated by Lopes et al. 
(2011b, 2013). 

Such practical propositions can be considered as examples of how occupational 
therapy can contribute to the achievement of some of the goals of the National 
Education Plan (Brasil, 2014), especially those aimed at reducing inequalities and 
valuing diversity in school. 

All this leads to a discussion about what are the defenses around the occupational 
therapist performance in Basic Education and public school and what are the 
proposals for occupational therapy professional insertion in this sector. Although the 
profession is also defined as “education” and there are parameters for acting in this 
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sector (Conselho Federal de Fisioterapia e Terapia Ocupacional, 2012), occupational 
therapists are not yet recognized by the education sector, in the sense that there are no 
regulations that provide for their hiring. However, those who follow the debates 
around the occupational therapist's training and professional definition know that 
most professionals identify only with the health sector, even those who work in 
education, for example (Pan & Lopes, 2016). 

Other professional categories have sought professional insertion in the sector, such 
as social work and psychology7, defending the obligation of the presence of these 
professionals in schools. While criticizing the fact that the school does not meet the 
demands that it deals is a strategy to expand the labor market for some professions, it 
weakens the understanding of the public school as social equipment, which should 
work in conjunction with other equipment, as well as undermining the responsibility 
and capacity of the care network and services aimed at children and youth, which 
should provide care to this population. 

In the context of occupational therapy, there is a need for a joint discussion 
between researchers and professionals who elaborate, from different perspectives, 
therapeutic-occupational interventions in Basic Education to build consensus on 
proposals and parameters for this professional performance. 

6 Conclusions 

The main point of the work developed by METUIA/UFSCar is the debate for 
occupational therapy for the emerging demands of the social field, for which the 
profession has resources to deal with, and the urban popular youth as people that 
should be considered, in the midst of the social issue. The productions elaborated by 
the group with this population place the centrality of the public school, considering its 
importance in our society in what is projected in it as a space of opportunities for 
emancipation and social participation, but also for its exclusion mechanisms, which 
leave out significant portions of childhood and youth. 

The discussion presented here is obviously not intended to stress the need to 
prioritize so people but to raise the debate about the need and the challenge of 
building a quality school for the widest diversity of children and young people in 
which occupational therapy can and should be placed. 

We consider that the productions of METUIA/UFSCar punctuate important 
demands to be dealt with by occupational therapists in their practices, problematizing 
their contribution around Basic Education in Brazil and the mark of social inequality 
that still lasts in the 21st Century. 

We highlight the challenge of the area to build common parameters agreed for 
professional action that turns all the diversity of demands of Basic Education, 
including those traditionally placed in the field of disabilities, but not only this. 

 
7The project 3688/2000 by the then federal deputy José Carlos Elias from PTB/ES was presented to the Chamber of 
Deputies and provides for the inclusion of social workers in the staff in the schools. Currently, the PL is waiting to be 
voted in the Plenary (Brasil, 2000). The project 1545/2015 authored by Congressman Carlos Henrique Gaguim from 
PMDB/TO and Project 1565/2015 authored by federal deputy Caio Narcio from PSDB/MG provide for mandatory 
psychologists in Basic Education schools. Thes projects are waiting for a vote in the Finance and Taxation Committee 
(Brasil, 2005a, 2005b). 



Social occupational therapy in public school: an analysis of the bibliographic production of METUIA/UFSCar  

Cadernos Brasileiros de Terapia Ocupacional, 28(1), 207-226, 2020 222 

References 
 

Amaral, D. M., Lopes, R. E., & Silva, C. R. (2008). Sala de leitura e escrita com jovens e adultos em uma 
escola pública de periferia urbana na cidade de São Carlos (SP). In T. Araújo Filho & M. J. 
Thiollent (Eds.), Metodologia para projetos de extensão: apresentação e discussão (pp. 336-348). São 
Carlos: Cubo Multimídia. 

Barros, D. D., Ghirardi, M. I., & Lopes, R. E. (2002). Terapia ocupacional social. Revista de Terapia 
Ocupacional da Universidade de São Paulo, 13(3), 95-103. http://dx.doi.org/10.11606/issn.2238-
6149.v13i3p95-103. 

Bartalotti, C. C., & De Carlo, M. M. R. P. (2001). Terapia ocupacional e os processos socioeducacionais. 
In M. M. R. P. De Carlo & C. C. Bartalotti (Eds.), Terapia ocupacional no Brasil: fundamentos e 
perspectivas (pp. 99-116). São Paulo: Plexus. 

Bittar, M., & Bittar, M. (2012). História da educação no Brasil: a escola pública no processo de 
democratização da sociedade. Acta Scientiarum, 34(2), 157-168. 
http://dx.doi.org/10.4025/actascieduc.v34i2.17497. 

Borba, P. L. O. (2012). Juventude marcada: relações entre ato infracional e a escola pública em São Carlos – 
SP (Tese de doutorado). Universidade Federal de São Carlos, São Carlos. 

Borba, P. L. O., & Pereira, B. P. (2016). Traçados de vida e as marcas do sistema socioeducativo. In R. E. 
Lopes & A. P. S. Malfitano (Eds.), Terapia ocupacional social: desenhos teóricos e contornos práticos (pp. 
331-338). São Carlos: EdUFSCar. 

Borba, P. L. O., Lopes, R. E., & Malfitano, A. P. S. (2015). Trajetórias escolares de adolescentes em 
conflito com a lei: subsídios para repensar políticas educacionais. Ensaio: Avaliação e Políticas Públicas 
em Educação, 23(89), 937-963. http://dx.doi.org/10.1590/S0104-40362015000400006. 

Brasil. (1996, 20 de dezembro). Lei nº 9.394, de 20 de dezembro de 1996. Lei de Diretrizes e Bases da 
Educação Nacional. Diário Oficial [da] República Federativa do Brasil, Brasília. 

Brasil. (2000, 31 de outubro). Projeto de Lei PL 3688/2000. Brasília. Recuperado em 2 de dezembro de 
2019, de http://www.camara.gov.br/proposicoesWeb/fichadetramitacao?idProposicao=20050 

Brasil. (2005a, 14 de maio). Projeto de Lei PL 1545/2015. Brasília. Recuperado em 2 de dezembro de 
2019, de 
http://www.camara.gov.br/proposicoesWeb/fichadetramitacao?idProposicao=1278924&ord=1 

Brasil. (2005b, 27 de maio). Projeto de Lei PL 1695/2015. Brasília. Recuperado em 2 de dezembro de 
2019, de http://www.camara.gov.br/proposicoesWeb/fichadetramitacao?idProposicao=1297478 

Brasil. (2014, 25 de junho). Lei nº 13.005, de 25 de junho de 2014. Aprova o Plano Nacional de 
Educação - PNE e dá outras providências. Diário Oficial [da] República Federativa do Brasil, Brasília. 

Brasil. (2018). Censo escolar 2017: notas estatísticas. Brasília: Instituto Nacional de Estudos e Pesquisas 
Educacionais Anísio Teixeira, Ministério da Educação. 

Bueno, J. G. S. (2001). Função social da escola e organização do trabalho pedagógico. Educar, (17), 101-
110. Recuperado em 20 de novembro de 2019, de 
http://www.scielo.br/scielo.php?script=sci_arttext&pid=S0104-40602001000100008 

Buffa, E. (2012). Estudos sobre a desigualdade escola no Brasil. In A. Ferreira Junior, C. R. M. Hayashi 
& J. C. Lombardi (Eds.), A educação brasileira no século XX e as perspectivas para o século XXI (pp. 
107-118). Campinas: Alínea. 

Calheiros, D. S., Lourenço, G. F., & Cruz, D. M. C. (2016). A atuação da terapia ocupacional no 
contexto escolar: educação inclusiva e perspectiva social. In J. L. Cavalcante Neto & O. O. N. Silva 
(Eds.), Diversidade e movimento: diálogos possíveis e necessários (pp. 205-234). Curitiba: Editora CRV. 

Castel, R. (1999). As metamorfoses da questão social: uma crônica do salário. Petrópolis: Vozes. 

https://doi.org/10.11606/issn.2238-6149.v13i3p95-103
https://doi.org/10.11606/issn.2238-6149.v13i3p95-103
https://doi.org/10.4025/actascieduc.v34i2.17497


Social occupational therapy in public school: an analysis of the bibliographic production of METUIA/UFSCar  

Cadernos Brasileiros de Terapia Ocupacional, 28(1), 207-226, 2020 223 

Cellard, A. (2008). A análise documental. In J. Poupart, J. P. Deslauriers, L. H. Groulx, A. Laperriere, R. 
Mayer & A. Pires (Eds.), A pesquisa qualitativa: enfoques epistemológicos e metodológicos (pp. 295-316). 
Petrópolis: Vozes. 

Conselho Federal de Fisioterapia e Terapia Ocupacional – COFFITO. (2012, 4 de junho). Resolução nº 
418, de 04 de junho de 2012. Fixa e estabelece os Parâmetros Assistenciais Terapêuticos 
Ocupacionais nas diversas modalidades prestadas pelo Terapeuta Ocupacional e dá outras 
providências. Diário Oficial da União, Curitiba. 

Cuel, B. T. (2009). (Re)pensando o cotidiano na escola de tempo integral: a experiência de uma Escola 
Estadual na periferia da cidade de São Carlos (SP). São Carlos: Universidade Federal de São Carlos. 
Relatório de iniciação científica. 

Dariolli, F. (2012). Escola pública em foco: incidência, discursos e dilemas na relação com o adolescente em 
conflito com a lei. São Carlos: Universidade Federal de São Carlos. Relatório de iniciação científica. 

Dourado, L. F. (2007). Política e gestão da educação básica no Brasil: limites e perspectivas. Educação & 
Sociedade, 28(100), 921-946. http://dx.doi.org/10.1590/S0101-73302007000300014. 

Ferreira Junior, A., & Bittar, M. (2006). Proletarização e sindicalismo de professores na ditadura militar 
(1964-1985). São Paulo: Terras do Sonhar/Edições Pulsar. 

Garcia, D. B. (2006). Problemas e perspectivas escolares no cotidiano dos meninos e meninas trabalhadores da 
UFSCar. São Carlos: Universidade Federal de São Carlos. Relatório de iniciação científica.  

Instituto Brasileiro de Geografia e Estatística – IBGE. (2016). Pesquisa Nacional por Amostra de Domicílio: 
PNAD. Rio de Janeiro. 

Lopes, R. E. (2013). No pó da estrada. Cadernos de Terapia Ocupacional da UFSCar, 21(1), 171-186. 
http://dx.doi.org/10.4322/cto.2013.022. 

Lopes, R. E. (2016). Cidadania, direitos e terapia ocupacional social. In R. E. Lopes & A. P. S. Malfitano 
(Eds.), Terapia ocupacional social: desenhos teóricos e contornos práticos (pp. 29-48). São Carlos: 
EdUFSCar. 

Lopes, R. E., & Garcia, D. B. (2010). Problemas e perspectivas escolares e de trabalho no cotidiano dos 
meninos e meninas trabalhadores da UFSCar. Cadernos de Terapia Ocupacional da UFSCar, 18(3), 
247-261. 

Lopes, R. E., & Malfitano, A. P. S. (2016). Traçados teórico-práticos e cenários contemporâneos: a 
experiência do METUIA/UFSCar em terapia ocupacional social. In R. E. Lopes & A. P. S. 
Malfitano (Eds.), Terapia ocupacional social: desenhos teóricos e contornos práticos (pp. 297-305). São 
Carlos: EdUFSCar. 

Lopes, R. E., Adorno, R. C. F., Malfitano, A. P. S., Takeiti, B. A., Silva, C. R., & Borba, P. L. O. (2008). 
Juventude pobre, violência e cidadania. Saúde e Sociedade, 17(3), 63-76. 
http://dx.doi.org/10.1590/S0104-12902008000300008. 

Lopes, R. E., Barros, D. D., Malfitano, A. P. S., & Galvani, D. (2002). Histórias de vida: a ampliação de 
redes sociais de suporte de crianças em uma experiência de trabalho comunitário. O Mundo da Saúde, 
26(3), 426-434. 

Lopes, R. E., Barros, D. D., Malfitano, A. P. S., Galvani, D., & Galluzzi, A. M. (2001). Terapia 
ocupacional no território: as crianças e os adolescentes da Unidade do Brás: movimento de luta por 
moradia urbana. Cadernos de Terapia Ocupacional da UFSCar, 9(1), 30-49. 

Lopes, R. E., Borba, P. L. O., Trajber, N. K. A., Silva, C. R., & Cuel, B. T. (2011a). Oficinas de 
atividades com jovens da escola pública: tecnologias sociais entre educação e terapia ocupacional. 
Interface – Comunicação, Saúde, Educação, 15(37), 277-288. http://dx.doi.org/10.1590/S1414-
32832011000100021. 

https://doi.org/10.1590/S0101-73302007000300014
https://doi.org/10.4322/cto.2013.022


Social occupational therapy in public school: an analysis of the bibliographic production of METUIA/UFSCar  

Cadernos Brasileiros de Terapia Ocupacional, 28(1), 207-226, 2020 224 

Lopes, R. E., Borba, P. L. O., & Cappelaro, M. (2011b). Acompanhamento individual e articulação de 
recursos em terapia ocupacional social: compartilhando uma experiência. O Mundo da Saúde, 35(2), 
233-238. 

Lopes, R. E., Borba, P. L. O., & Monzeli, G. A. (2013). Expressão livre de jovens por meio do Fanzine: 
recurso para a terapia ocupacional social. Saúde e Sociedade, 22(3), 937-948. 
http://dx.doi.org/10.1590/S0104-12902013000300027. 

Lopes, R. E., Malfitano, A. P. S., Silva, C. R., & Borba, P. L. O. (2014). Recursos e tecnologias em 
terapia ocupacional social: ações com jovens pobres na cidade. Cadernos de Terapia Ocupacional da 
UFSCar, 22(3), 591-602. https://doi.org/10.4322/cto.2014.081. 

Lopes, R. E., Malfitano, A. P. S., Silva, C. R., & Borba, P. L. O. (2015). Historia, conceptos y propuestas 
en la terapia ocupacional social de Brasil. Chilena de Terapia Ocupacional, 15(1), 73-84. 

Lopes, R. E., Malfitano, A. P. S., Silva, C. R., & Borba, P. L. O. (2016). Jóvenes pobres em la ciudad: 
contribuciones de la terapia ocupacional social. In S. S. Algado, A. G. Córdoba, F. C. Oliver, S. M. 
Galheigo & S. G. Ruiz (Eds.), Terapias ocupacionales desde el sur: derechos humanos, ciudadanía y 
participación (pp. 321-340). Santiago: Editorial USACH. 

Lopes, R. E., Malfitano, A. P. S., Silva, C. R., Borba, P. L. O., & Hahn, M. S. (2010). Educação 
profissional, pesquisa e aprendizagem no território: notas sobre a experiência de formação de 
terapeutas ocupacionais. O Mundo da Saúde, 34(2), 140-147. 

Lopes, R. E., Malfitano, A. P. S., Silva, C. R., Borba, P. L. O., Takeiti, B. A., Garcia, D. B., & Furlan, P. 
G. (2006). Terapia ocupacional social e a infância e a juventude pobres: experiências do núcleo 
UFSCar do projeto METUIA. Cadernos de Terapia Ocupacional da UFSCar, 14(1), 5-14. 

Lopes, R. E., Sfair, S. C., & Bittar, M. (2012). Adolescentes em medidas socioeducativas em meio aberto 
e a escola. Cadernos de Terapia Ocupacional da UFSCar, 20(2), 217-228. 
http://dx.doi.org/10.4322/cto.2012.023. 

Lopes, R. E., Silva, C. R., Moura, B. R., & Oishi, J. (2009). Violência, escola e jovens de grupos 
populares urbanos: o caso de estudantes de ensino médio de São Carlos/SP. Revista HISTEDBR On-
line, 9(34), 73-96. https://doi.org/10.20396/rho.v9i34.8639580  

Malfitano, A. P. S. (2009). A tessitura da rede: entre pontos e espaços: políticas e programas sociais de atenção 
à juventude: a situação de rua em Campinas, SP (Tese de doutorado). Universidade de São Paulo, São 
Paulo. 

Malfitano, A. P. S., & Lopes, R. E. (2004). Apontamentos de campo acerca de uma experiência de 
educação não-formal com crianças e adolescentes em situação de rua. Série-Estudos, 17(17), 29-42. 

Malfitano, A. P. S., Lopes, R. E., Magalhães, L., & Townsend, E. (2014). Social occupational therapy: 
conversations about a Brazilian experience. Canadian Journal of Occupational Therapy, 81(5), 298-
307. 

Marshall, T. H. (1967). Cidadania, classe social e status. Rio de Janeiro: Zahar. 

Mendes, E. G. (2010). Política e gestão da educação básica no Brasil: limites e perspectivas. Educação & 
Sociedade, 22(57), 93-109. 

Monzeli, G. A.  (2010). Expressão livre dos jovens por meio do fanzine: recurso para a terapia ocupacional 
social. São Carlos: Universidade Federal de São Carlos. Relatório de iniciação científica.  

Monzeli, G. A. (2013). Em casa, na pista ou na escola é tanto babado: espaços de sociabilidade de jovens 
travestis (Dissertação de mestrado). Universidade Federal de São Carlos, São Carlos. 

Moura, B. R.  (2007). Adolescentes e jovens em escolas públicas de ensino médio na cidade de São Carlos: perfil 
sócio-econômico e estudo exploratório de sua avaliação acerca da violência na escola. São Carlos: 
Universidade Federal de São Carlos. Relatório de iniciação científica. 

https://doi.org/10.4322/cto.2014.081
https://doi.org/10.20396/rho.v9i34.8639580
https://www.ncbi.nlm.nih.gov/pubmed/25702374


Social occupational therapy in public school: an analysis of the bibliographic production of METUIA/UFSCar  

Cadernos Brasileiros de Terapia Ocupacional, 28(1), 207-226, 2020 225 

Pan, L. C., & Lopes, R. E. (2016). Políticas de ensino superior e a graduação em terapia ocupacional nas 
Instituições Federais de Ensino Superior no Brasil. Cadernos de Terapia Ocupacional da UFSCar, 
24(3), 457-468. http://dx.doi.org/10.4322/0104-4931.ctoAO0704. 

Pan, L. C., & Silva, M. J. (2016). A escola pública como temática para a terapia ocupacional social. In R. 
E. Lopes & A. P. S. Malfitano (Eds.), Terapia ocupacional social: desenhos teóricos e contornos práticos 
(pp. 307-314). São Carlos: EdUFSCar. 

Pereira, B. P.  (2011). Reconstruindo trajetórias de jovens no Jardim Gonzaga: da prática do ato infracional às 
relações dentro da instituição escolar. São Carlos: Universidade Federal de São Carlos. Relatório de 
iniciação científica. 

Pereira, B. P. (2014). Por que ir à escola? O que dizem os jovens do ensino médio (Dissertação de mestrado). 
Universidade Federal de São Carlos, São Carlos. 

Pereira, B. P. (2018). Terapia ocupacional e educação: as proposições de terapeutas ocupacionais na e para a 
escola (Tese de doutorado). Universidade Federal de São Carlos, São Carlos. 

Pereira, B. P., & Lopes, R. E. (2016). Por que ir à Escola? Os sentidos atribuídos pelos jovens do ensino 
médio. Educação e Realidade, 41(1), 193-216. 

Rocha, E. F. (2007). A terapia ocupacional e as ações na educação: aprofundando interfaces. Revista de 
Terapia Ocupacional da Universidade de São Paulo, 18(3), 122-127. 
http://dx.doi.org/10.11606/issn.2238-6149.v18i3p122-127. 

Rocha, M. F. J. (2014). Conflito, diálogo e permanência: o professor mediador, o adolescente que cometeu ato 
infracional e a escola (Dissertação de mestrado). Universidade Federal de São Carlos, São Carlos. 

Rocha, M. F. J., Bittar, M., & Lopes, R. E. (2016). O professor mediador escolar e comunitário: uma 
prática em construção. Revista Eletrônica de Educação, 10(3), 341-353. 
http://dx.doi.org/10.14244/198271991523. 

Rodrigues, R. C. J. (2013). Trajetórias juvenis: do cumprimento da medida socioeducativa em meio aberto às 
relações com a instituição escolar. São Carlos: Universidade Federal de São Carlos. Relatório de 
iniciação científica. 

Saviani, D. (2004). O legado educacional do “longo século XX” brasileiro. In D. Saviani, J. Almeida, V. 
T. Valdemarin & R. Souza (Eds.), O legado educacional do século XX no Brasil (pp. 11-54). 
Campinas: Autores Associados. 

Sfair, S. C. (2007). Adolescentes em programas de medidas sócio-educativas em meio aberto e a escola na 
cidade de São Carlos. São Carlos: Universidade Federal de São Carlos. Relatório de iniciação 
científica. 

Sfair, S. C. (2012). Educação sexual para adolescentes e jovens: o que preveem os documentos públicos nos 
níveis federal e estadual em São Paulo (Dissertação de mestrado). Universidade Federal de São Carlos, 
São Carlos. 

Sfair, S. C., Bittar, M., & Lopes, R. E. (2015). Educação sexual para adolescentes e jovens: mapeando 
proposições oficiais. Saúde e Sociedade, 24(2), 620-632. http://dx.doi.org/10.1590/S0104-
12902015000200018. 

Silva, C. R. (2007). Políticas públicas, educação, juventude e violência da escola: quais as dinâmicas entre os 
atores envolvidos? (Dissertação de mestrado). Universidade Federal de São Carlos, São Carlos. 

Silva, C. R. (2011). Percursos juvenis e trajetórias escolares: vidas que se tecem nas periferias das cidades (Tese 
de doutorado). Universidade Federal de São Carlos, São Carlos. 

Silva, C. R. (2016). Juventude e educação: a trajetória constituída pelo não lugar. In R. E. Lopes & A. P. 
S. Malfitano (Eds.), Terapia ocupacional social: desenhos teóricos e contornos práticos (pp. 315-322). São 
Carlos: EdUFSCar. 

Souza, L. B., & Morais, A. C. (2016). Em “Caravana” rumo à promoção de direitos: divulgando e 
dialogando sobre o Estatuto da Criança e Adolescente (ECA) nas escolas. In R. E. Lopes & A. P. S. 

https://doi.org/10.4322/0104-4931.ctoAO0704
https://doi.org/10.11606/issn.2238-6149.v18i3p122-127
http://dx.doi.org/10.14244/198271991523


Social occupational therapy in public school: an analysis of the bibliographic production of METUIA/UFSCar  

Cadernos Brasileiros de Terapia Ocupacional, 28(1), 207-226, 2020 226 

Malfitano (Eds.), Terapia ocupacional social: desenhos teóricos e contornos práticos (pp. 323-329). São 
Carlos: EdUFSCar. 

Sposito, M. P., & Corrochano, M. C. (2005). A face oculta da transferência de renda para jovens no 
Brasil. Tempo Social, 17(2), 141-172. http://dx.doi.org/10.1590/S0103-20702005000200007. 

Trajber, N. K. A. (2010). Oficinas de atividades como processos educativos e instrumento para o 
fortalecimento de jovens em vulnerabilidade social (Dissertação de mestrado). Universidade Federal de 
São Carlos, São Carlos. 

Universidade Federal de São Carlos – UFSCar. Laboratória METUIA. (2017). Produção científica. 
Recuperado em 20 de junho de 2017, de http://www.metuia.ufscar.br/producao-cientifica 

Author’s Contributions 
Lívia Celegati Pan and Roseli Esquerdo Lopes 
contributed to the conception of the research, conducted 
by the first author guided by the second author, and the 
conception, writing, and review of the text. All authors 
approved the final version of the text. 

Funding Source 
This work was supported by the Coordination of 
Improvement of Higher Education Personnel - Brazil 
(CAPES) - Financing Code 001. 

Corresponding author 
Lívia Celegati Pan   
e-mail: liviacpan@yahoo.com.br 

https://doi.org/10.1590/S0103-20702005000200007


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.7
  /CompressObjects /Off
  /CompressPages false
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends false
  /DetectCurves 0.0000
  /ColorConversionStrategy /UseDeviceIndependentColor
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType true
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 355
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50141
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 355
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50141
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 2400
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier (CGATS TR 001)
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV <>
    /HUN <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        0
        0
        0
        0
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName (U.S. Web Coated \(SWOP\) v2)
      /DestinationProfileSelector /UseName
      /Downsample16BitImages true
      /FlattenerPreset <<
        /ClipComplexRegions true
        /ConvertStrokesToOutlines false
        /ConvertTextToOutlines false
        /GradientResolution 300
        /LineArtTextResolution 1200
        /PresetName ([High Resolution])
        /PresetSelector /HighResolution
        /RasterVectorBalance 1
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks true
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /UseName
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /UseDocumentProfile
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


